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Project Summary 

 

Key Findings 

     The context of this study is Pakistan, a country where English is considered as a source of 

empowerment (Rahman, 2007), but the practice of target language speaking is very rare in public 

schools (Capstick, 2011; Rahman, 2010). The present study primarily focuses on understanding 

the interrelationships of English language proficiency, participation in classroom discourses, and 

identities as situated social processes. Most importantly, how English as a second language 

(ESL) learners’ prior schooling and English language learning experiences affect their academic 

endeavors and shapes the sphere of power relationships in classroom with reference to the 

symbolic domination of English and its invisible power in an ESL classroom. 

     Highly contrastive but parallel streams of education in Pakistan, that is public schools (Urdu-

medium) and privet schools (English-medium), contribute to the continuous perpetuation of 

educational disparities and economic and social stratifications (Shamim, 2011). Students’ level 

of English language proficiency acquired through public schooling is extremely low and students 

neither have the ability to understand or write nor speak English, as teaching in public schools is 

solely delivered through the grammar-translation method. Students have access to cram course 

lessons from books containing solved exercises and prewritten essays that may help them in 

getting passing grades in the courses but never give them a chance to acquire a high level of 

proficiency in English (Andrabi et al., 2008; Khan & Kiefer, 2007; Rahman, 2010). This two 

stream educational system fosters both economic and social disparities in Pakistani society, 

which Shamim (2011) has termed “linguistic apartheid,” and it needs to be addressed on priority 

basis. 

     The data for this study were collected through students’ survey, classroom observations, and 

participant interviews in one of the public sector universities located in Islamabad Capital 

Territory in Pakistan.  The study used a mixed-methods design, a thorough analysis of the data 

shows a strong relationship between students’ prior school experiences, English language 

proficiency, participation in classroom discourses, and identities as situated social processes. 

Most importantly, students’ prior knowledge of English or English language proficiency proved 
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to have significant affects on their confidence levels, participation, academic endeavors, and the 

sphere of power relationships in classroom discourses. Students’ participatory patterns in 

classroom discourses were affected by their prior English language learning, and resulted in 

adopting either resistant or assimilation strategies for the negotiation of social identity and power 

relationships. The symbolic domination and invisible power of English in an ESL classroom was 

found to play a significant role in framing students’ dispositions. 

     Agency, socialization, participation, and investment in an ESL classroom served as salient 

factors for the negotiation of identity and provided plausible explanations for a better 

understanding of the interrelationships of students’ prior schooling and English language 

learning experiences, identity negotiation, and power relationships. In addition, the ESL 

classroom provided the researcher with new perspectives for interpreting learners’ identity 

negotiation in their academic and social interactions with peers, teachers, and institutions. A 

thorough exploration of learners’ perceptions on prior schooling and English language learning 

experiences provided clues for understanding how students cope with different academic and 

social challenges for effective learning in language classroom. Learners’ perceptions were also 

important for theorizing the relationship between agency, identity, power relationships, and for 

understanding the importance of access to the imagined social networks. 

     Various aspects of students’ participation patterns in classroom discourses were recorded—

these discourses explain learners’ roles, positions and positioning, and the construction of the 

social self. Within the Pakistani ESL classroom community (Lavé & Wenger, 1991; Norton, 

2000), students are expected to demonstrate satisfactory level of English language proficiency 

based on the assumption that they have been studying English throughout their schooling. 

Moreover, students are expected to feel as if they are a homogenous group based on the 

perceived expectations that all of them will actively participate in classroom discussion based on 

the idea that there will be equal opportunities of speaking for all learners in the classroom. 

     Nevertheless, positions and positioning varied among participants hailing from different 

schooling backgrounds. Students from private schools were active participants, confident, 

advantaged, and leaders in the discussions while students from public schools positioned 

themselves as contributing less to classroom participation, having lower confidence levels, 

disadvantaged feelings, and following the dominant students’ group. Students from public 

schools positioned their private school counterparts as competent English speakers, leaders in 

taking the initiative, and having advantaged schooling; at the same time, they positioned 

themselves as less competent speakers of English, following the competent students in 

discussions and having disadvantaged schooling compared to those coming from private schools. 

Students from urban public schools showed relatively higher participation in classroom discourse 

compared to those from rural public schools; nevertheless, they positioned themselves as 

disadvantaged. Students from private schools positioned their public schools counterparts as 

lacking confidence in speaking but having enough English language proficiency though when it 

comes to writing. 

     Learners encountered challenging situations in their prior schooling and in their classroom 

English language learning experiences; however, these challenges were also present in cross-

group transitions where those experiences revealed their sense of (not) belonging to the 

classroom and the outside social world. Access to quality private schooling and enough 

opportunities to practice speaking the target language influenced students’ participation patterns 

in classroom discourses, either positively or negatively depending on the access and training they 
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had in the target language. Students not only analyzed their own level of English language 

proficiency and participation in classroom discourses in terms of frequency but also juxtaposed 

these experiences with their peers who hailed from different schooling backgrounds, which 

resulted in varying power hierarchies. 

     Students who had more sociable attitudes had increased participation in classroom discussions 

and socialized more readily outside the classroom, which resulted in an increased sense of 

belonging and insider positioning. On the other hand, students with limited English language 

proficiency due to disadvantaged schooling participated less often in classroom discussions, 

which in most of the cases eclipsed the perception of themselves as positive self. Generally 

speaking, the findings of the present study supported the assertion that students’ level of English 

language proficiency juxtaposed with other learners (Anderson, 2009; Cummins, 1996; Collier, 

1995; Gee, 2000; Hakuta et al., 2000; Kayi‐Aydar, 2014) and brings the question of equity, 

power, and social identity into play (Davies & Harré, 1990; Norton, 2000). 

     Based on students’ self-reports it seems that in most of the cases the sense of deficiency in 

terms of language proficiency did not remain permanent. Nevertheless, all participants’ previous 

schooling and English language learning experiences showed a strong correlation with their 

current classroom situation, academic success, and future life trajectories. Students’ 

consciousness about the competencies gained via prior schooling significantly legitimized their 

positions and either consciously or unconsciously shaped their classroom participation patterns, 

self-confidence, social identity, and power relationships. With few exceptions, students with 

disadvantaged schooling appeared to be willing to move away from the feeling of deficiency to 

navigate their daily lives effectively, be empowered and gain individual autonomy in association 

with the world around them (Norton, 2000; Pennycook, 1999). To conclude, all the participants 

informing the present study successfully completed their studies; nevertheless, students from 

disadvantaged schooling expected challenges in the job market due to their limited exposure to 

English in schools. It is positive to mention here that unless the cultural capital (Bourdieu, 1977a, 

1997) is distributed equitably through schooling systems, social class dynamics are there to stay 

and get strengthened day by day. 

 

Implications 

     The present study has several instructional, policy, and pedagogical implications for English 

language learners, English language instructors, educational policy makers, and instructional 

materials designers. In line with previous studies (e.g., Harklau, 2000; McKay & Wong, 1996; 

Norton, 2000), the present study demonstrates that investment in the target language should be 

encouraged, which in turn will lead to positive negotiations inside the classroom and nourish 

homogeneity with reference to the equitable access to language learning resources and 

opportunities. In order to increase students’ level of participation in classroom discussions, 

learners should be assigned new and changing roles with different peers, which will help them 

construct new ways of participation and negotiate their self positively through individual growth 

and peer relationships (Lewis, 1997, 2009). Students who have a tendency toward less 

participation due to the limited opportunities they have had to practice in the target language will 

in this way take the responsibility for their own learning and exhaust opportunities for language 

learning, which in turn will help minimize the inequitable power relationships inside the 

classroom. 
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     If we want students to succeed academically and develop enough linguistic skills for the 

social world outside the classroom, it is necessary for them to nourish cultural capital early in 

their schooling because nourishing linguistic skills in a gradate classroom could be too late for 

acquiring the desired level of proficiency in English. As power hierarchies cannot be overlooked 

in classroom settings (Reeves, 2006, 2009), the differences in instruction could be diagnosed and 

handled in a way that will help the ESL classroom instructors to accommodate the disadvantaged 

students. The present study found disparities in English language proficiency among students 

primarily affected by their prior schooling and language learning experiences. Hence, schools 

should avoid exclusionist-teaching practices and take serious steps towards accommodating the 

students who are disadvantages in a way that they fully integrate into the academic and social 

world of the school. Exclusionist syllabi should be discouraged in order to encourage students’ 

socialization in schools and bring all students into the mainstream. 

     In addition, language planning and policy makers should plan for and support equity goals 

through teacher development programs that have the potential to produce a culture relevant shift 

in instructional pedagogies. Such practical steps will not only increase students’ participation but 

also nourish improvement in academic accomplishments. Effective English language learning, 

therefore, necessitates the provision of enhanced opportunities for substantial exposure to the 

dominant language learning early in schools. Teaching linguistic knowledge alone is not 

sufficient to foster sound communicative pedagogy in a target language and to understand 

cultural delicacies. Curriculum and language materials, therefore, need to incorporate the 

essential information about the cultural values and norms of the target language and provide 

learners with the available opportunities to comprehend the sociolinguistic codes of the target 

language. The findings of the present study also reveal that ESL teachers should have the 

autonomy to adopt teaching methods that encourage oral communication and students’ excessive 

participation in classroom discussions, which in turn will not only promote homogeneity in the 

ESL classrooms but also enhance students’ sense of being an insider in classroom discourses. In 

this way, ESL teachers can work as facilitators in language learning in a manner that promotes 

students’ autonomy and sense of belonging through lowering the affective filters. 

     In order to enhance individuals’ capabilities through increased opportunities, language 

policies in education need to broaden the possibilities of access to language learning resources 

through language learners’ increased socialization inside the schools. The policies should 

analyze the wider socioeconomic, sociopolitical, and sociolinguistic hierarchies in the society 

and come up with all encompassing curricula, that is, facilitating all students on equal basis. In 

addition, the participants in the present study demonstrate the highest level of dissatisfaction 

about public schools in terms of teaching and learning resources, teaching and teaching 

materials, therefore, need to be updated and made according to the needs of the day. Language 

policies in education should not follow the exclusionist approach; rather they should equalize the 

opportunities for learning across different schooling systems and through inclusive approaches 

(Pennycook, 1999, 2001). An inclusive approach to English learning and teaching will foster the 

acknowledgement of students’ linguistic needs and will allow legitimate classroom membership 

to all the students. 

     It is worth mentioning that language policies in the Pakistani education system have been 

divided on the basis of language of instruction, that is, Urdu in public schools, and English in 

private schools. English for Academic Purposes (EAP) courses might shrink the inequitable 

distribution of English language learning resources and deficient students could be empowered to 
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some extent. Language policy practitioners should not conceive of the ESL classroom as the 

homogeneous whole; they should rather incorporate the social and sociolinguistic complexities 

that language learners bring into the ESL classroom from prior schooling histories and language 

learning, which are instrumental in shaping their identities and desired goals (Canagarajah, 1999; 

Norton, 2000; Norton Peirce, 1995; Pennycook, 2000). For this purpose, we, as teachers and 

researchers, should recognize the intricacies that are involved in teaching methods, learning 

strategies, and students’ language proficiency. In the same vein, the present study highlights that 

exclusionist curricula needs to be discouraged and an integration of modern technological 

resources should be incorporated for competing in the global world. With the goal of Education 

for All (Government of Pakistan, 2014), and the importance of English language learning in 

Pakistan (Rahman, 2010), both private and public schools should follow uniform policies for 

insuring quality English instruction and equity in access to resources. 

     In addition to making a contribution to the existing literature on English language learning 

and teaching from a sociolinguistic perspective, the present study endeavored to understand 

relationship between English language proficiency, classroom participation, identity and power 

relationships and offer insights into the prior schooling and language learning experiences from 

the learners’ perspectives. In this way, the present study suggests a way of making informed 

decisions to facilitate the successful academic and social life trajectories of students.  By 

extending support and determining how the teaching of English could be made mandatory in 

Pakistani public school systems to compete with the counterpart English medium private 

schools. Moreover, how teacher training could lead ESL instructors to contemplate their teaching 

in a way that could positively contribute to students’ real-life chances of academic and 

professional success through adopting learner-centered teaching approaches and encouraging 

equity. 

 

  



                              The International Research Foundation 
                              for English Language Education  

 

 

6 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

References 

Abada, T., & Tenkorang, E. Y. (2009). Gender differences in educational attainment among the 

children of Canadian immigrants. International Sociology, 24(4), 580–608. 

Abbas, S. (1993). The power of English in Pakistan. World Englishes, 12(2), 147–156. 

Agee, J. (2002). “Winks upon winks”: Multiple lenses on settings in qualitative educational 

research. International Journal of Qualitative Studies in Education, 15(5), 569–585. 

Ahearn, L. M. (2001). Language and agency. Annual Review of Anthropology, 30(1), 109–137. 

Alderman, H., Orazem, P., & Paterno, E. (2001). School quality, school cost, and the 

public/private school choices of low-income households in Pakistan. The Journal of 

Human Resources, 36(2), 304–326. 

Althusser, L. (1971). Lenin and philosophy, and other essays (B. Brewster, Trans.). New York, 

NY: Monthly Review Press. 

Anderson, B. (1991). Imagined communities: Reflections on the origin and spread of 

nationalism. London, England: Verso. 

Anderson, K. T. (2009). Applying positioning theory to the analysis of classroom interactions: 

Mediating micro-identities, macro-kinds, and ideologies of knowing. Linguistics and 

Education, 20(4), 291–310. doi:10.1016/j.linged.2009.08.001 

Andrabi, T., Das, J., & Khwaja, A. I. (2008). A dime a day: The possibilities and limits of private 

schooling in Pakistan. Comparative Education Review, 52(3), 329–355. 

Armour, W. S. (2004). Becoming a Japanese language learner, user, and teacher: Revelations 

from life history research. Journal of Language, Identity, and Education, 3(2), 101–125. 

Atkinson, P., & Hammersley, M. (1994). Ethnography and participant observation. In N. K. 

Denzin & Y. S. Lincoln (Eds.), The SAGE handbook of qualitative research (pp. 248–

260). Thousand Oaks, CA: SAGE. 

Bailey, D. B., Bruer, J., Symons, F., & Lichtman, J. (Eds.). (2001). Critical thinking about 

critical periods. Baltimore, MD: Paul Brookes. 

Baker, C. (1992). Attitudes and language. Clevedon, England: Multilingual Matters. 

Bakhtin, M. (1981). The dialogic imagination (C. Emerson & M. Holquist, Trans.). Austin, TX: 

University of Texas Press. 

Barnard, W. M. (2006). Parent involvement in elementary school and educational attainment. 

American Educational Research Journal, 43(2), 39–62. 



                              The International Research Foundation 
                              for English Language Education  

 

 

7 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Bialystok, E. (2008). Bilingualism: The good, the bad, and the indifferent. Bilingualism: 

Language and Cognition, 12(1), 3–11. 

Block, D. (2006). Identity in applied linguistics. In T. Omoniyi & G. White (Eds.), The 

sociolinguistics of identity (pp. 34–49). London, England: Continuum. 

Block, D. (2007). The rise of identity in SLA research, post Firth and Wagner. The Modern 

Language Journal, 91(5), 863–875. 

Boonchum, P. (2009). A study of self-identity changes and correlation of influential factors of 

Thai students studying English. Educational Research and Reviews, 4(11), 535–548. 

Bourdieu, P. (1977a). The economics of linguistic exchanges. Social Science Information, 16(6), 

645–668. 

Bourdieu, P. (1977b). Cultural reproduction and social reproduction. In J. Karabel & A. H. 

Halsey (Eds.), Power and ideology in education (pp. 487–511). New York, NY: Oxford 

University Press.   

Bourdieu, P. (1991). Language and symbolic power (G. Raymond & M. Adamson, Trans.; J. B. 

Thompson, Ed.). Cambridge, MA: Harvard University Press. 

Bourdieu, P. (1997). The forms of capital. In A. H. Halsey, H. Lauder, P. Brown, & A. S. Wells 

(Eds.), Education: Culture, economy, and society (pp. 46–58). Oxford, England: Oxford 

University Press. 

Bourdieu, P., & Passeron, J.-C. (1977). Reproduction in education, society and culture (R. Nice, 

Trans.). London, England: SAGE. 

Bourdieu, P., & Wacquant, L. J. (1992). An invitation to reflexive sociology. Chicago, IL: The 

University of Chicago Press. 

Bowen, W. G., Kurzweil, M. A., Tobin, E. M., & Pichler, S. C. (2005). Equity and excellence in 

American higher education. Charlottesville, VA: University of Virginia Press. 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in 

Psychology, 3(2), 77–101. 

Breen, R., Luijkx, R., Müller, W., & Pollak, R. (2010). Long-term trends in educational 

inequality in Europe: Class inequalities and gender differences. European Sociological 

Review, 26(1), 31–48. 

Brown, J. D., & Rodgers, T. S. (2003). Doing second language research. Oxford, England: 

Oxford University Press. 



                              The International Research Foundation 
                              for English Language Education  

 

 

8 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Bucholtz, M., & Hall, K. (2004). Language and identity. In A. Duranti (Ed.), A companion to 

linguistic anthropology (pp. 369–394). Malden, MA: Wiley-Blackwell. 

Bucholtz, M., & Hall, K. (2005). Identity and interaction: A sociocultural linguistic approach. 

Discourse Studies, 7(4-5), 585–614. 

Bucholtz, M., & Hall, K. (2008). All of the above: New coalitions in sociocultural linguistics. 

Journal of Sociolinguistics, 12(4), 401–431. 

Bukodi, E., & Goldthorpe, J. (2013). Decomposing ‘social origins’: The effects of parents’ class, 

status, and education on the educational attainment of their children. European 

Sociological Review, 29(5), 1024–1039. 

Bunch, G. C., & Endris, A. K. (2012). Navigating “open access” community colleges: 

Matriculation policies and practices for U.S.-educated linguistic minority students. In Y. 

Kanno & L. Harklau (Eds.), Linguistic minority students go to college: Preparation, 

access, and persistence (pp. 165–183). New York, NY: Routledge. 

Byrnes, L. J., & Rickards, F. W. (2011). Listening to the voices of students with disabilities: Can 

such voices inform practice? Australasian Journal of Special Education, 35(1), 25–34. 

Byun, S. Y., & Kim, K. K. (2010). Educational inequality in South Korea: The widening 

socioeconomic gap in student achievement. Research in Sociology of Education, 17, 155–

182. 

Calhoun, C. (2003). Pierre Bourdieu. In G. Ritzer (Ed.), The Blackwell companion to major 

classical social theorists (pp. 274–309). Malden, MA: Wiley-Blackwell.  

Callahan, R. (2005). Tracking and high school English learners: Limiting opportunity to learn. 

American Educational Research Journal, 42(2), 305–328. 

Callahan, R., Wilkinson, L., & Muller, C. (2010). Academic achievement and course taking 

among language minority youth in U.S. schools: Effects of ESL placement. Educational 

Evaluation and Policy Analysis, 32(1), 84–117. 

Cameron, L. (2003). Metaphor in educational discourse. London, England: Continuum.  

Canagarajah, A. S. (1993). Critical ethnography of a Sri Lankan classroom: Ambiguities in 

student opposition to reproduction through ESOL. TESOL Quarterly, 27(4), 601–625. 

Canagarajah, A. S. (1997). Safe houses in the contact zone: Coping strategies of African-

American students in the academy. College Composition and Communication, 48(2), 

173–196. 

Canagarajah, A. S. (1999). Resisting linguistic imperialism in English teaching. Oxford, 

England: Oxford University Press. 



                              The International Research Foundation 
                              for English Language Education  

 

 

9 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Canagarajah, A. S. (2004). Subversive identities, pedagogical safe houses, and critical learning. 

In B. Norton & K. Toohey (Eds.), Critical pedagogies and language learning (pp. 116–

137). Cambridge, England: Cambridge University Press. 

Canagarajah, A. S. (2006a). Negotiating the local in English as a lingua franca. Annual Review of 

Applied Linguistics, 26, 197–218. 

Canagarajah, A. S. (2006b). The place of World Englishes in composition: Pluralization 

continued. College Composition and Communication, 57(2), 586–619. 

Capstick, T. (2011). Language and migration: The social and economic benefits of learning 

English in Pakistan. In H. Coleman (Ed.), Dreams and realities: Developing countries 

and the English language (pp. 207–228). London, England: British Council. 

Carspecken, P. F. (1996). Critical ethnography in educational research: A theoretical and 

practical guide. New York, NY: Routledge. 

Carter, P. L. (2003). “Black” cultural capital, status positioning, and schooling conflicts for low-

income African American youth, Social Problems, 50(1), 136–155  

Chamot, A. U. (2007). Accelerating academic achievement of English language learners. In J. 

Cummins & C. Davison (Eds.), International handbook of English language teaching 

(pp. 317–331). New York, NY: Springer. 

Charmaz, K. (2014). Constructing grounded theory (2nd ed.). London, England: SAGE. 

Chen, J. F., Warden, C. A., & Chang, H. (2005). Motivators that do not motivate: The case of 

Chinese EFL learners and the influence of culture on motivation. TESOL Quarterly, 

39(4), 609–633. 

Cheng, X. (2000). Asian students’ reticence revisited. System, 28(3), 435–446. 

Chevalier, A., Harmon, C., O’Sullivan, V., & Walker, I. (2013). The impact of parental income 

and education on the schooling of their children. IZA Journal of Labor Economics, 2(1), 

1–22. 

Cho, R. (2012). Are there peer effects associated with having English language learner (ELL) 

classmates? Evidence from the Early Childhood Longitudinal Study Kindergarten Cohort 

(ECLS-K). Economics of Education Review, 31(5), 629–643. 

Choi, I. C. (2008). The impact of EFL testing on EFL education in Korea. Language Testing, 

25(1), 39–62. 

Clandinin, D. J., & Connelly, F. M. (2000). Narrative inquiry: Experience and story in 

qualitative research. San Francisco, CA: Jossey-Bass. 



                              The International Research Foundation 
                              for English Language Education  

 

 

10 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Clarke, L. W. (2006). Power through voicing others: Girls’ positioning of boys in literature circle 

discussions. Journal of Literacy Research, 38(1), 53–79. 

Clément, R., Dörnyei, Z., & Noels, K. A. (1994). Motivation, self-confidence, and group 

cohesion in the foreign language classroom. Language Learning, 44(3), 417–417. 

Codó, E., & Patiño-Santos, A. (2014). Beyond language: Class, social categorisation and 

academic achievement in a Catalan high school. Linguistics and Education, 25, 51–63. 

Cohen, J. (1988). Statistical power analysis for the behavioral sciences (2nd ed.).    

Hillsdale, NJ: Lawrence Erlbaum. 

Cohen, L., Manion, L., & Morrison, K. (2011). Research methods in education (7th ed.). London, 

England: Routledge. 

Coleman, H., & Capstick, T. (2012). Language in education in Pakistan: Recommendations for 

policy and practice. London, England: British Council. 

Coleman, J. S. (1988). Social capital in the creation of human capital. American Journal of 

Sociology, 94, 95–120. 

Collier, V. P. (1987). Age and rate of acquisition of second language for academic purposes. 

TESOL Quarterly, 21(4), 617–641. 

Collier, V. P. (1989). How long? A synthesis of research on academic achievement in second 

language. TESOL Quarterly, 23(3), 509–531. 

Collier, V. P. (1995). Acquiring a second language for school. In Directions in language and 

education, Vol. 1, No. 4. Washington, DC: National Clearinghouse for Bilingual 

Education. Retrieved from 

http://www.ncela.ed.gov/files/rcd/BE020668/Acquiring_a_Second_Language__.pdf  

Constantinople, A., Cornelius, R., & Gray, J. (1988). The chilly climate: Fact or artifact? The 

Journal of Higher Education, 55(5), 527–550. 

Cook, H. M. (1999). Language socialization in Japanese elementary schools: Attentive listening 

and reaction turns. Journal of Pragmatics, 31(11), 1443–1465. 

Cook-Sather, A. (2002). Authorizing student perspectives: Toward trust, dialogue, and change in 

education. Educational Researcher, 31(4), 3–14. 

Crawford, M., & MacLeod, M. (1990). Gender in the college classroom: An assessment of the 

“chilly climate” for women. Sex Roles, 23(3), 101–122. 

Creswell, J. W. (2002). Educational research: Planning, conducting, and evaluating quantitative 

and qualitative research. Upper Saddle River, NJ: Prentice Hall. 



                              The International Research Foundation 
                              for English Language Education  

 

 

11 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Creswell, J. W. (2007). Qualitative inquiry and research design: Choosing among five 

approaches. Thousand Oaks, CA: SAGE. 

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed methods 

approaches (4th ed.). Thousand Oaks, CA. SAGE. 

Creswell, J. W. (2014). Educational research: Planning, conducting, and evaluating quantitative 

and qualitative research (5th ed.). Upper Saddle River, NJ: Pearson. 

Creswell, J. W., & Miller, D. L. (2000). Determining validity in qualitative inquiry. Theory into 

Practice, 39(3), 124–130. 

Creswell, J. W., Plano Clark, V. L., Gutmann, M. L., & Hanson, W. E. (2010). Advanced mixed 

methods research designs. In A. Tashakori & C. Teddlie (Eds.), SAGE handbook of mixed 

methods in social & behavioral research (pp. 209–240). Thousand Oaks, CA: SAGE. 

Crombie, G., Pyke, S. W., Silverthorn, N., Jones, A., & Piccinin, S. (2003). Students’ perception 

of their classroom participation and instructor as a function of gender and context. 

Journal of Higher Education, 74(1), 51–76. 

Crystal, D. (2003). English as a global language. Cambridge, England: Cambridge University 

Press. 

Cummins, J. (1996). Negotiating identities: Education for empowerment in a diverse society. 

Ontario, CA: California Association for Bilingual Education. 

Cummins, J. (2000). Language, power and pedagogy: Bilingual children in the crossfire. 

Clevedon, England: Multilingual Matters.  

Darvin, R., & Norton, B. (2014a). Social class, identity, and migrant students. Journal of 

Language, Identity & Education, 13(2), 111–117. 

Darvin, R., & Norton, B. (2014b). Transnational identity and migrant language learners: The 

promise of digital storytelling. Education Matters: The Journal of Teaching and 

Learning, 2(1), 55–66. 

Das, J., Pandey, P., & Zajonc, T. (2006). Learning levels and gaps in Pakistan (World Bank 

Policy Research Working Paper No. 4067). Washington, DC: World Bank. 

Davies, B., & Harré, R. (1990). Positioning: The discursive production of selves. Journal for the 

Theory of Social Behaviour, 20(1), 43–63. 

De Graaf, N. D., De Graaf, P. M., & Kraaykamp, G. (2000). Parental cultural capital and 

educational attainment in the Netherlands: A refinement of the cultural capital 

perspective. Sociology of Education, 73(2), 92–111. 



                              The International Research Foundation 
                              for English Language Education  

 

 

12 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Demaine, J. (1981). Contemporary theories in the sociology of education. London, England: 

Macmillan. 

de Mejía, A.-M. (2002). Power, prestige and bilingualism: International perspectives on elite 

bilingual education. Bristol, England: Multilingual Matters. 

Demie, F. (2011). An empirical study of stages of English proficiency and attainment. London, 

England: Lambeth Children Service. 

Demie, F. (2013). English as an additional language pupils: How long does it take to acquire 

English fluency? Language and Education, 27(1), 59–69. 

de Saint Léger, D., & Storch, N. (2009). Learners’ perceptions and attitudes: Implications for 

willingness to communicate in an L2 classroom. System, 37(2), 269–285. 

Dewey, M. (2007). English as a lingua franca and globalization: An interconnected perspective. 

International Journal of Applied Linguistics, 17(3), 832–854. 

Dijkstra, A., Veenstra, R., Peschar, J., Flap, H., & Volker, B. (2004). Social capital in education: 

Functional communities around high schools in the Netherlands. In B. Völker & H. Flap 

(Eds.), Creation and returns of social capital: A new research program (pp. 119–144). 

London, England: Routledge.  

Duff, P. A. (1996). Different languages, different practices: Socialization of discourse 

competence in dual-language school classrooms in Hungary. In K. Bailey & D. Nunan 

(Eds.), Voices from the language classroom: Qualitative research in second language 

acquisition (pp. 407–433). New York, NY: Cambridge University Press. 

Duff, P. A. (2002). The discursive co-construction of knowledge, identity, and difference: An 

ethnography of communication in the high school mainstream. Applied Linguistics, 

23(3), 289–322. 

Duff, P. A. (2007). Second language socialization as sociocultural theory: Insights and issues. 

Language Teaching, 40(04), 309–319. 

Duff, P. A. (2010). Language socialization. In N. H. Hornberger & S. McKay (Eds.), 

Sociolinguistics and language education (pp. 427–452). Clevedon, England: Multilingual 

Matters. 

Duff, P. A. (2012). Second language socialization. In A. Duranti, E. Ochs, & B. Schieffelin 

(Eds.), The handbook of language socialization (pp. 564–586). New York, NY: Wiley-

Blackwell. 

Duff, P. A., & Talmy, S. (2011). Language socialization approaches to second language 

acquisition: Social, cultural, and linguistic development in additional languages. In D. 



                              The International Research Foundation 
                              for English Language Education  

 

 

13 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Atkinson (Ed.), Alternative approaches to second language acquisition (pp. 95–116). 

London, England: Routledge. 

Duff, P. A., & Uchida, Y. (1997). The negotiation of teachers’ sociocultural identities and 

practices in postsecondary EFL classrooms. TESOL Quarterly, 31(3), 451–486. 

Dumais, S. A. (2002). Cultural capital, gender, and school success: The role of habitus. 

Sociology of Education, 75(1), 44–68. 

Dumais, S. A., & Ward, A. (2010). Cultural capital and first-generation college success. Poetics, 

38(3), 245–265. 

Duranti, A. (2004). Agency in language. In A. Duranti (Ed.), A companion to linguistic 

anthropology (pp. 451–473). Malden, MA: Wiley-Blackwell. 

Durkheim, E. (1956). Education and sociology (S. D. Fox, Trans.). New York, NY: The Free 

Press. 

Early, M., & Norton, B. (2012). Language learner stories and imagined identities. Narrative 

Inquiry, 22(1), 194–201. 

Eckert, P., & McConnell-Ginet, S. (1992). Think practically and look locally: Language and 

gender as community-based practice. Annual Review of Anthropology, 21(1), 461–488. 

Eckert, P., & McConnell-Ginet, S. (1998). Communities of practice: Where language, gender 

and power all live. In J. Coates (Ed.), Language and gender: A reader (pp. 484–494). 

Oxford, England: Blackwell. 

Eckert, P., & McConnell-Ginet, S. (1999). New generalizations and explanations in language and 

gender research. Language in Society, 28(02), 185–201. 

Eckert, P., & McConnell-Ginet, S. (2007). Putting communities of practice in their place. Gender 

and Language, 1(1), 27–37. 

Eisner, E. W. (1991). The new frontiers in qualitative research methodology. Curriculum 

Inquiry, 3(3), 259–273. 

Eisner, E. W., & Peshkin, A. (Eds.). (1990). Qualitative inquiry in education: The continuing 

debate. New York, NY: Teachers College Press. 

EP-Nuffic. (2015, January). The Pakistani education system described and compared with the 

Dutch system (2nd edition). The Hague, The Netherlands: Author. Retrieved from 

https://www.nuffic.nl/en/library/education-system-pakistan.pdf 



                              The International Research Foundation 
                              for English Language Education  

 

 

14 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Ethington, C. A. (2000). Influences of the normative environment of peer groups on community 

college students’ perceptions of growth and development. Research in Higher Education, 

41(6), 703–722. 

Fairclough, N. (2003). Analysing discourse: Textual analysis for social research. London, 

England: Routledge. 

Fassinger, P. A. (1996). Professors’ and students’ perceptions of why students participate in 

class. Teaching Sociology, 24(1), 25–33. 

Fassinger, P. A. (2000). How classes influence students’ participation in college classrooms. 

Journal of Classroom Interaction, 35, 38–47. 

Ferris, D. (1998). Students’ views of academic aural/oral skills: A comparative needs analysis. 

TESOL Quarterly, 32(2), 289–316. 

Ferris, D., & Tagg, T. (1996). Academic listening/speaking tasks for ESL students: Problems, 

suggestions, and implications. TESOL Quarterly, 30(2), 297–320. 

Foster, P., & Skehan, P. (1996). The influence of planning and task type on second language 

performance. Studies in Second Language Acquisition, 18(3), 299–323. 

Frank, A. (2002). Memorial: Pierre Bourdieu remembered: 1930–2002. Health, 6(3), 389–393. 

doi:10.1177/136345930200600308 

Fritschner, L. M. (2000). Inside the undergraduate college classroom: Faculty and students differ 

on the meaning of student participation. Journal of Higher Education, 71(3), 342–362. 

Fuentes, R. (2012). Benefits and costs of exercising agency: A case study of an English learner 

navigating a four-year university. In Y. Kanno & L. Harklau (Eds.), Linguistic minority 

students go to college: Preparation, access, and persistence (pp. 220–237). New York, 

NY: Routledge. 

Furtado, L. (2010). Kindergarten teachers’ perceptions of an inquiry-based science teaching and 

learning professional development intervention. New Horizons in Education, 58(2), 104–

120. 

Gaddis, S. M. (2013). The influence of habitus in the relationship between cultural capital and 

academic achievement. Social Science Research, 42(1), 1–13. 

Gal, S. (1989). Language and political economy. Annual Review of Anthropology, 18(1), 345–

367. 

Gao, Y., Zhao, Y., Cheng, Y., & Zhou, Y. (2007). Relationship between English learning 

motivation types and self-identity changes among Chinese students. TESOL Quarterly, 

41(1), 133–155. 



                              The International Research Foundation 
                              for English Language Education  

 

 

15 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Gatbonton, E., & Trofimovich, P. (2008). The ethnic group affiliation and L2 proficiency link: 

Empirical evidence. Language Awareness, 17(3), 229–248. 

Gee, J. P. (2000). Identity as an analytic lens for research in education. Review of Research in 

Education, 25(1), 99–125. 

Giampapa, F. (2004). The politics of identity, representation and the discourse of self-

identification: Negotiating the periphery and the center. In A. Pavlenko & A. Blackledge 

(Eds.), Negotiation of identities in multilingual contexts (pp. 192–218). Clevedon, 

England: Multilingual Matters.  

Giddens, A. (1984). The constitution of society: Outline of the theory of structuration. Berkeley, 

CA: University of California Press. 

Gillham, B. (2008). Developing a questionnaire (2nd ed.) London, England: Continuum. 

Giroux, H. A. (1983). Theories of reproduction and resistance in the new sociology of education: 

A critical analysis. Harvard Educational Review, 53(3), 257–293. 

Giroux, H. A. (1992). Border crossings: Cultural workers and the politics of cultural studies. 

New York, NY: Routledge. 

Giroux, H. A. (2001). Theory and resistance in education: Towards a pedagogy for the 

opposition. Westport, CT: Bergin & Garvey. 

Glaser, B. G., & Strauss, A. L. (1967). The discovery of grounded theory. Chicago, IL: Aldine. 

Goldenberg, C. (2010). Reading instruction for English language learners. In M. L. Kamil, P. D. 

Pearson, E. B. Moje, & P. Afflerbach (Eds.), Handbook of reading research, Vol. IV (pp. 

684–710). New York, NY: Routledge. 

Goldstein, T. (1997). Bilingual life in a multilingual high school classroom: Teaching and 

learning in Cantonese and English. Canadian Modern Language Review, 53(2), 356–372. 

Goldstein, T. (2003). Teaching and learning in a multilingual school: Choices, risks, and 

dilemmas. Mahwah, NJ: Lawrence Erlbaum. 

Gore, P. A. (2006). Academic self-efficacy as a predictor of college outcomes: Two incremental 

validity studies. Journal of Career Assessment, 14(1), 92–115. 

Government of Pakistan. (1973). Constitution of Islamic Republic of Pakistan. Islamabad, 

Pakistan: Ministry of Law and Parliamentary Affairs. 

Government of Pakistan. (1998). Population and housing census of Pakistan 1998 (Census 

Bulletin-1). Islamabad, Pakistan: Population Census Organisation Statistics Division, 

Federal Bureau of Statistics. 



                              The International Research Foundation 
                              for English Language Education  

 

 

16 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Government of Pakistan. (2009). National education policy 2009. Islamabad, Pakistan: Ministry 

of Education. 

Government of Pakistan. (2010). Constitution (Eighteenth Amendment) Act, 2010. Retrieved 

from http://www.pakistani.org/pakistan/constitution/amendments/18amendment.html  

Government of Pakistan. (2014). Education for All 2015 National Review Report: Pakistan. 

Islamabad, Pakistan: Ministry of Education, Trainings and Standards in Higher 

Education, Academy of Educational Planning and Management. Retrieved from 

http://unesdoc.unesco.org/images/0022/002297/229718E.pdf 

Govinda, R., & Varghese, N. V. (1993). Quality of primary schooling in India: A case study of 

Madhya Pradesh. Paris, France: International Institute for Educational Planning.  

Gray, D. E. (2013). Doing research in the real world (3rd ed.). London, England: SAGE. 

Green, A., & Vryonides, M. (2005). Ideological tensions in the educational choice practices of 

modern Greek Cypriot parents: the role of social capital. British Journal of Sociology of 

Education, 26(3), 327–342. 

Greene, T. G., Marti, C. N., & McClenney, K. (2008). The effort-outcome gap: Differences for 

African American and Hispanic community college students in student engagement and 

academic achievement. The Journal of Higher Education, 79(5), 513–539. 

Gu, M. M. (2010). Identities constructed in difference: English language learners in China. 

Journal of Pragmatics, 42(1), 139–152. 

Gunderson, L. (2007). English-only instruction and immigrant students in secondary school: A 

critical examination. Mahwah, NJ: Lawrence Erlbaum. 

Hakuta, K., Butler, Y., & Witt, D. (2000). How long does it take English learners to attain 

proficiency? Santa Barbara, CA: University of California Linguistic Minority Research 

Institute. 

Hall, R., & Sandler, B. R. (1982). Out of the classroom: A chilly campus climate for women? 

Washington, DC: Association of American Colleges & Universities. 

Hall, S. (1996). Introduction: Who needs ‘identity’? In S. Hall & P. Gay (Eds.), Questions of 

cultural identity (pp. 1–17). London, England: SAGE. 

Hammersley, M., & Atkinson, P. (2007). The process of analysis. Ethnography: principles in 

practice (3rd ed.). London, England: Routledge. 

Harker, R. (1990). An introduction to the work of Pierre Bourdieu: The practice of theory. 

London: Macmillan. 

 



                              The International Research Foundation 
                              for English Language Education  

 

 

17 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Harklau, L. (2000). From the “good kids” to the “worst”: Representations of English language 

learners across educational settings. TESOL Quarterly, 34(1), 35–67. 

Harklau, L., & McClanahan, S. (2012). How Paola made it to college: A linguistic minority 

student’s unlikely success story. In Y. Kanno & L. Harklau (Eds.), Linguistic minority 

students go to college: Preparation, access, and persistence (pp. 74–90). New York, NY: 

Routledge. 

Harklau, L., Siegal, M., & Losey, K. M. (1999). Linguistically diverse students and college 

writing: What is equitable and appropriate. In L. Harklau, K. Losey, & M. Siegal (Eds.), 

Generation 1.5 meets college composition: Issues in the teaching of writing to U.S.-

educated learners of ESL (pp. 1–14). London, England: Routledge. 

Hawkins, M. R. (2005). Becoming a student: Identity work and academic literacies in early 

schooling. TESOL Quarterly, 39(1), 59–82. 

Heath, S. B. (1983). Ways with words: Language, life and work in communities and classrooms. 

Cambridge: Cambridge University Press. 

 

Heller, M. (1992). The politics of codeswitching and language choice. Journal of Multilingual 

and Multicultural Development, 13, 123–142. 

Heller, M. (1995). Language choice, social institutions, and symbolic domination. Language in 

Society, 24(3), 373–405. 

Hellevik, O. (1997). Class inequality and egalitarian reform. Acta Sociologica, 40(4), 377–398. 

Hellevik, O. (2002). Inequality versus association in educational attainment research: Comment 

on Kivinen, Ahola and Hedman. Acta Sociologica, 45(2), 151–158. 

Holland, D., Lachicotte, W., Skinner, D., & Cain, C. (1998). Identity and agency in cultural 

worlds. Cambridge, MA: Harvard University Press. 

Hollins, E. R. (2008). Culture in school learning: Revealing the deep meaning. New York, NY: 

Routledge. 

Horner, B., & Trimbur, J. (2002). English only and U.S. college composition. College 

Composition and Communication, 53(4), 594–630. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The 

Modern Language Journal, 70(2), 125–132. 

Hout, M. (1988). More universalism, less structural mobility: The American occupational 

structure in the 1980s. American Journal of Sociology, 93(6), 1358–1400. 



                              The International Research Foundation 
                              for English Language Education  

 

 

18 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Howard, J. R., & Baird, R. (2000). The consolidation of responsibility and students’ definitions 

of situation in the mixed-age college classroom. Journal of Higher Education, 71(6), 

700–721. 

Howard, J. R., & Henney, A. L. (1998). Student participation and instructor gender in the mixed-

age college classroom. Journal of Higher Education, 69(4), 384–405. 

Howard, J. R., James, G. H., III, & Taylor, D. R. (2002). The consolidation of responsibility in 

the mixed-age college classroom. Teaching Sociology, 30(2), 214–234. 

Hsieh, P., Sullivan, J. R., & Guerra, N. S. (2007). A closer look at college students: Self-efficacy 

and goal orientation. Journal of Advanced Academics, 18(3), 454–474. 

Hull, G. A., & Katz, M. L. (2006). Crafting an agentive self: Case studies of digital storytelling. 

Research in the Teaching of English, 41(1), 43–81. 

Hunt, K. W. (1965). Grammatical structures written at three grade levels (NCTE Research 

Report No. 3). Champaign, IL: National Council of Teachers of English. 

Iwashita, N., Brown, A., McNamara, T., & O’Hagan, S. (2008). What features of language 

distinguish levels of learner proficiency? Depth analysis of task performance in the 

context of the speaking scale development. Applied Linguistics, 29(1), 29–49. 

Jacobs, C. L. (2008). Long-term English learners writing their stories. English Journal, 97(6), 

87–91. 

Jenkins, R. (2002). Pierre Bourdieu (2nd ed.). London, England: Routledge.  

Johnson, D. M. (1991). Approaches to research in second language learning. New York, NY: 

Longman. 

Jonsson, J. O., & Mills, C. (1993). Social class and educational attainment in historical 

perspective: A Swedish–English comparison, I. British Journal of Sociology, 44(2), 213–

247. 

Joseph, J. E. (2004). Language and identity: National, ethnic, religious. New York, NY: 

Palgrave Macmillan. 

Kachru, Y. (2005). Teaching and learning of World Englishes. In E. Hinkel (Ed.), Handbook of 

research in second language teaching and learning (pp. 155–173). Mahwah, NJ: 

Lawrence Erlbaum. 

Kalia, V. (2007). Assessing the role of book reading practices in Indian bilingual children’s 

English language and literacy development. Early Childhood Education Journal, 35(2), 

149–153. 



                              The International Research Foundation 
                              for English Language Education  

 

 

19 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Kamada, L. (2010). Hybrid identities and adolescent girls: Being half in Japan. Bristol, England: 

Multilingual Matters. 

Kamwangamalu, N. M. (2007). One language, multi-layered identities: English in a society in 

transition, South Africa. World Englishes, 26(3), 263–275. 

Kanno, Y. (2003). Negotiating bilingual and bicultural identities: Japanese returnees betwixt 

two worlds. Mahwah, NJ: Lawrence Erlbaum.  

Kanno, Y., & Harklau, L. (Eds.). (2012). Linguistic minority students go to college: Preparation, 

access, and persistence. New York, NY: Routledge.  

Kanno, Y., & Norton, B. (2003). Imagined communities and educational possibilities: 

Introduction. Journal of Language, Identity, and Education, 2(4), 241–249. 

Kanno, Y., & Varghese, M. M. (2010). Immigrant and refugee ESL students’ challenges to 

accessing four-year college education: From language policy to educational policy. 

Journal of Language, Identity, and Education, 9(5), 310–328. 

Kao, G., & Thompson, J. (2003). Racial and ethnic stratification in educational achievement and 

attainment. Annual Review of Sociology, 29(1), 417–442. 

Kayi-Aydar, H. (2014). Social positioning, participation, and second language learning: 

Talkative students in an academic ESL classroom. TESOL Quarterly, 48(4), 686–714. 

Kelly, J. (2012). Rethinking industrial relations: Mobilisation, collectivism and long waves. 

London, England: Routledge. 

Khalifa, M. (2010). Validating social and cultural capital of hyperghettoized at-risk students. 

Education and Urban Society, 42(5), 620–646. 

Khan, S. R., Kazmi, S., & Latif, Z. (2005). A comparative institutional analysis of government, 

NGO and private rural primary schooling in Pakistan. The European Journal of 

Development Research, 17(2), 199–223. 

Khan, S. R., & Kiefer, D. (2007). Educational production functions for rural Pakistan: A 

comparative institutional analysis. Education Economics, 15(3), 327–342. 

Kibler, A. K. (2014). From high school to the noviciado: An adolescent linguistic minority 

student’s multilingual journey in writing. The Modern Language Journal, 98(2), 629–

651. 

Kim, B. (2009). Acculturation and enculturation of Asian Americans: A primer. In N. Tewari & 

A. Alvarez (Eds.), Asian American psychology: Current perspectives (pp. 97–112). New 

York, NY: Taylor & Francis.  



                              The International Research Foundation 
                              for English Language Education  

 

 

20 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 

Kim, S. (2006). Academic oral communication needs of East Asian international graduate 

students in non-science and non-engineering fields. English for Specific Purposes, 25(4), 

479–489. 

Kingston, P. W. (2001). The unfulfilled promise of cultural capital theory. Sociology of 

Education, 74, 88–99. 

Krahn, H., & Taylor, A. (2005). Resilient teenagers: Explaining the high educational aspirations 

of visible-minority youth in Canada. Journal of International Migration and 

Integration/Revue de l’integration et de la migration internationale, 6(3-4), 405–434. 

Krashen, S. (2003). Dealing with English fever. Selected papers from the 12th International 

Symposium on English Teaching (pp. 100–108). Taipei, Taiwan: Crane. 

Kubota, R. (2004). Critical multiculturalism and second language education. In B. Norton & K. 

Toohey (Eds.), Critical pedagogies and language learning (pp. 30–52). Cambridge, 

England: Cambridge University Press. 

Kubota, R., & Lin, A. (Eds.). (2009). Race, culture, and identities in second language education: 

Exploring critically engaged practice. London, England: Routledge. 

Kulick, D., & Schieffelin, B. B. (2004). Language socialization. In A. Duranti (Ed.), A 

companion to linguistic anthropology (pp. 349–368). Malden, MA: Wiley-Blackwell. 

Labov, W. (1972). Some principles of linguistic methodology. Language in Society, 1(1), 97–

120. 

Lamont, M., & Lareau, A. (1988). Cultural capital: Allusions, gaps and glissandos in recent 

theoretical developments. Sociological Theory, 6(2), 153–168. 

Lareau, A. (2000). Home advantage: Social class and parental intervention in elementary 

education. Lanham, MD: Rowman & Littlefield. 

Lareau, A., & Horvat, E. M. (1999). Moments of social inclusion and exclusion: Race, class, and 

cultural capital in family-school relationships. Sociology of Education, 72(1), 37–53. 

Lareau, A., & Weininger, E. (2003). Cultural capital in educational research: A critical 

assessment. Theory and Society, 5(32), 567–606. 

Larsen-Freeman, D. (2006). The emergence of complexity, fluency and accuracy in the oral and 

written production of five Chinese learners of English. Applied Linguistics, 27(4), 590–

619. 

Larson-Hall, J. (2008). Weighing the benefits of studying a foreign language at a younger 

starting age in a minimal input situation. Second Language Research, 24(1), 35–63. 



                              The International Research Foundation 
                              for English Language Education  

 

 

21 

177 Webster St., # 220, Monterey, CA  93940  USA 

  Web: www.tirfonline.org / Email: info@tirfonline.org 
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